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The matter of general life well-being seems to have been gaining
attention in recent years. People have become interested in what makes life
worth living, how to improve the quality of their relationships and simply
how to enjoy the present moment to the fullest. This interest is reflected
in a number of books, workshops and seminars available on the market.
One of the plausible explanations for the rising popularity of the notion of well-
being may be attributed to the findings of a relatively new branch of general
psychology — positive psychology. Concentrating on optimal psychological
states, positive psychology does not deny the existence of negative emotions
or their effect on one’s functioning, but it redirects people’s attention to what
contributes to their flourishing, finding meaning in life and experiencing
positive emotions. It builds primarily on humanistic psychology, whose
founders are considered to be Maslow (1943, 1954) and Rogers (1979).

In the light of the development of positive psychology, it does not surprise
that the concept of well-being has attracted attention among educational
researchers in general and scholars from the English Language Teaching
(ELT) world in particular. For example, an amount of research was devoted
to language teacher psychology (Mercer & Kostoluas 2018) or how perceived
teacher emotions affect students’ engagement in the classroom (Dewaele & Li
2021). It is in keeping with these trends that Kinski endeavours to investigate
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the level to which certain aspects of the teacher’s professional activity exert
an influence on learner emotions, both positive and negative.

In the first chapter, Kinski explains his motivation for writing the book,
which stems primarily from his everyday interactions with students and
fellow teachers, his own experiences as a learner, and his deep interest
in the latest findings of positive psychology and their application in the
ELT classroom. Next, the author presents a few taxonomies of the concept
of human relationship (Sprecher & Reis 2009; Clark & Mills 1993; Foa & Foa
1974), rightly emphasising the complexity of the phenomenon. Having defined
the notion of human relationship and its importance in the educational
context, Kinski briefly discusses the concept of general life well-being,
the essence of which was captured in the PERMA model (Seligman 2011)
and later adapted and developed by other scholars (Kern et al. 2014; Oxford
2016). The author elaborates on the theory of well-being in order to help
the reader comprehend the multifacetedness of the state and justify his
choices of replacing the concepts of Foreign Language Anxiety (FLA) and
Foreign Language Enjoyment (FLE) with Foreign Language Ill-Being (FLIB)
and Foreign Language Well-Being (FLWB) respectively, since the latter,
as Kinski cleverly notices, convey broader meanings and encompass a wide
range of emotions accompanying the process of second language acquisition.

The first part of the second chapter is devoted to describing the teacher-
student relationship in terms of the prominent theories in psychology and
psychology of education: behaviourism and neo-behaviourism, cognitivism,
social constructivism, and humanism. Not only does the author provide
a theoretical framework for his study, but he also enumerates a significant
number of practical implications that could be of utmost importance to both
beginning and more experienced teachers. It is also worth observing that
Kinski recognizes the evolving character of the teacher-student relationship,
advocating for a well-balanced approach when adopting roles, techniques and
materials in the ELT classroom. The author encourages practising teachers
not to exclude or abandon any theories, which might have been the case
in the past, as their certain elements may benefit students and facilitate
their development in various ways. Such a reasonable approach to the topic
is reflected in Kinski’s words: ‘one feasible solution might be to treat these
taxonomies as complementary rather than mutually exclusive.” Finally, the
author presents the contributions of Polish researchers, highlighting the
diversity of factors influencing the teacher-student relationships (Grucza
1978; Wozniewicz 1987; Pfeiffer 2003; Gebal 2013).

In Chapter 3, Kinski demonstrates that emotion and cognition are
inextricably linked and shows how emotions can either hinder or enhance
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learning processes depending on their nature and one’s interpretation.
The author notices that for many years, psychological research was conducted
primarily in order to investigate what situations, behaviours and actions
should be avoided because of their generating negative emotions. In other
words, the emphasis was put on the importance of negative emotions, almost
entirely ignoring positive emotions and their potential for boosting one’s
performance. The situation has slightly changed since positive psychology
came into existence. Seligman, perceived as the founder of positive psychology,
believes that there exist intrinsically motivating elements of human life that
contribute to well-being if pursued for their own sake (Seligman 2012). At this
point, Kinski successfully acknowledges certain similarities between the
particular elements of Seligman’s PERMA model and the earlier research.
For example, the author notices that the engagement element from Seligman’s
model builds upon Csikszentmihalyi’s flow theory (Csikszentmihalyi 1975,
1990, 1997). Certain correspondences can also be distinguished between
the concept of meaning and the premises of logotherapy developed by
Frankl (1959). It needs to be accentuated that Kinski manages to employ
the abovementioned theories in the educational context, which may lead
to heightening teachers’ awareness of the role of emotions and effective
communication in the classroom. On the other hand, the author also discusses
certain critical remarks that positive psychology has faced over the years,
which creates a broad perspective on the subject in question. The last section
of the following chapter includes selected studies into student well-being.

The fourth chapter begins with a short yet informative introduction to FLT
studies and their methodology, along with a brief discussion on the ethical
aspects concerning FLT research. The author draws the reader’s attention
to the complexity of FLT research stemming from its multidisciplinary
character. As observed by Gebal, glottodidactics is still formally perceived
as a branch of linguistics despite various attempts to separate it from
linguistic studies and assign it its own autonomic status (Gebal 2013).
The subsequent part of the chapter is devoted to introducing research
aims, formulating research questions and hypotheses and presenting the
process of collecting and categorising research data. Having examined the
classifications of teacher roles and essential traits proposed by Zawadzka
(2004) and Komorowska (1999, 2009), Kinski clearly and logically links
the elements of positive psychology with everyday teacher activity in the
classroom. The chapter closes with a short explanation of how the main
questionnaire was formulated.

In Chapter 5, the author meticulously describes the demographic profile
of the study participants. It is worth mentioning that the results of the
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study, obtained through statistical analysis, are presented in three different
ways: comments, figures and tables. The chapter also includes an extensive
discussion of three groups of research questions, gathered and divided based
on their relevance. Undoubtedly, from the perspective of a professionally
active teacher, the most useful and valuable information is collected in the
section containing pedagogical implications. Kinski offers a plethora
of practical suggestions and solutions, combining the results of his study
and his invaluable experience gained over the years of teaching the English
language to all kinds of students. This enables the author to adopt a realistic
perspective on the issues, presenting, on the one hand, problems with which
teenage students struggle, and, on the other, the deficits and limitations that
Polish schools have to face on a daily basis. For example, the results clearly
show that students are less likely to experience anxiety if they are streamed
into groups of students exhibiting a similar level of linguistic competence.
However, as may be the case to some extent in some schools, such a solution
is not always feasible due to financial aspects. At this point, the author also
rightly observes that since both well-being and ill-being are established on the
basis of self-reported feelings, they should be interpreted and approached with
caution as they are highly subjective constructs. The pedagogical implications
are followed by a section devoted to the limitations of the present study,
research possibilities for the future areas and concluding remarks.

The book reads well thanks to its transparent structure and accessible
language. The transparency and accessibility may attract more readers
among practising teachers, creating a bridge between academic research
and conscious educational interventions in the classroom. As Kinski
notices, sometimes teachers embrace certain trends or employ materials
retrieved from various questionable sources hoping that they may contribute
to their classes being seen as more ‘attractive’ or ‘appealing.’ This book,
on the contrary, has a potential to become a starting point for an informed
discussion on the importance of emotions in ELT classrooms. The author
refers to various Polish and international sources, all of which are collected
in the bibliography section, providing a solid theoretical framework for his
own research. Although the topic itself is not new, the author manages
to identify the areas that have not been examined yet and he offers new
perspectives and insights.
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