PRZEGLAD PSYCHOLOGICZNY — THE REVIEW OF PSYCHOLOGY
2026
DOI: 10.31648/przegldpsychologiczny.13247
Received: 14.12.2025 e Revised: 20.05.2026 e Accepted: 10.08.2026

University Social Climate Quality Scale (USCQS) -
Results of a Pilot Study

Maria Lukaszek

University of Rzeszow (UR), Institute of Pedagogy,
Department of Pedagogy and Philosophy
https://orcid.org/0000-0001-8637-3171

Alicja Kozakiewicz!
University of Zielona Géra, Collegium Medicum, Institute of Health Sciences,
Department of the Humanization of Medicine and Sexology
https://orcid.org/0000-0001-6490-2511

Joanna Mazur
University of Zielona Géra, Collegium Medicum, Institute of Health Sciences,
Department of the Humanization of Medicine and Sexology
https://orcid.org/0000-0002-3937-7230

Abstract

Aim: The aim of this study was to develop a short, culturally adapted version of the Uni-
versity Social Climate Quality Scale (USCQS) to measure the university social climate as
perceived by students, and to evaluate its basic psychometric properties. The tool was de-
veloped to enable a quick, reliable, and practical assessment of institutional factors that
may affect the well-being of college students in Poland.

Method: The pilot study was conducted as an online survey (CAWI) among 500 students
recruited using the snowball sampling method. Initially, 14 scale items, developed based
on a literature review, were evaluated. As part of the assessment of the scale’s psycho-
metric properties, the distributions of individual items, internal consistency (Cronbach’s
alpha), correlations between items, and factor structure (PCA) were analysed, along with
an assessment of sampling adequacy and sphericity (Kaiser-Meyer-Olkin index and Bart-
lett’s test, respectively). Based on this, a shortened version of the scale containing 7 items
was developed, and its properties were also tested.
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Results: The 7-item version demonstrated high reliability (« = .90) and more consistent
correlations between items (r = .46—.67) than the 14-item version. PCA analysis confirmed
a unidimensional structure for both the full and shortened versions of the scale, with
a single dominant component explaining 55.83% and 61.78% of the variance, respectively.
Descriptive statistics indicated moderate floor and ceiling effects, with a distribution of
total scores that was close to normal.

Conclusion: The results indicate that the 7-item version of the USCQS is a brief, reliable,
and valid tool, suitable for use in population-based studies as part of multi-item question-
naires to measure the social climate of universities. Furthermore, the scale can support
the identification of institutional risk factors for dropping out of college and the develop-
ment of intervention strategies in the academic environment.

Keywords: university social climate, students, psychometric properties, psychometric
analysis, measurement scales

The social climate constitutes a unique character of educational institutions
and environments, reflecting the way their operations are organized, the quality
of interpersonal relationships, and the conditions favourable to their develop-
ment (Moos, 1975). In the context of higher education, it refers both to the objec-
tive characteristics of the academic environment and to students’ subjective per-
ceptions of the university (Rania et al., 2014). It includes a set of factors that
create conditions conducive to learning and development, promote physical and
emotional safety, foster social connections, ensure access to support, and encour-
age engagement in the academic community (U.S. Department of Education,
& Office of Safe and Healthy Students, 2016).

The social climate is typically defined as a set of characteristics, situations,
and events — as perceived subjectively by the members of an institution — that
are relatively enduring consequences of functioning within an established orga-
nizational and educational system, and that shape the motivations and be-
haviors of individuals and groups within that institution (Pytka, 2000). Pérez’s
research team highlights that this subjective, individual perception of the aca-
demic climate expressed by members of the academic community applies to all
aspects related to the internal, daily functioning of the institution (Pérez et al.,
2010).

Previously, within the concept of the “social climate” of a school or college,
numerous components have been identified, the conceptualization of which was
based on various theoretical approaches. Of particular significance were Rudolf
Moos’s classical theory of social climate (Moos, 1975, 1994), further developed by
Rostan Sanchez (Rostan Sanchez et al., 2017), Job Demands-Resources Model
(Bakker et al., 2023; Demerouti et al., 2001) and its application to the academic
setting: Study Demands-Resources Theory (Bakker & Mostert, 2024; Gusy et al.,
2016; Jagodics & Szabd, 2022; Lesener et al., 2020; Martin & Collie, 2022). Based
on research conducted to date, four of the most frequently described components
of the social climate can be distinguished (Betz et al., 1970; Chirkowska-Smolak
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et al., 2023; HERI, 2025; Moos, 1975; Nogueira, 2019; Pérez et al., 2010; Rostan
Sanchez et al., 2017; Santos et al., 2013; Schleich et al., 2006):

— the organizational and institutional component — encompassing univer-
sity policies and procedures, educational conditions, organizational struc-
ture, academic support, providing students with opportunities for profes-
sional and personal development, and instilling a sense of trust in the
institution,

— the peer relationship component — relating to interpersonal relationships
and social functioning within a peer group,

— the professor-student relationship component — including the quality of
education, professors’ expertise and teaching professionalism, as well as
the quality of the professor-student relationship,

— the emotional and identity component — related to satisfaction with one’s
role in a given academic community, adherence to the institution’s norms,
a sense of connection to the place, identification with the institution, and
a sense of belonging to the academic community.

The above-mentioned areas that shape the social climate of a university are
noteworthy in the context of the holistic Study Demands—Resources theory (SD-R)
which explains student well-being in an academic environment (Bakker & Mos-
tert, 2024). According to the developed model (based on earlier Job Demands—
Resources model (Bakker et al., 2023; Demerouti et al., 2001) and Study De-
mands-Resources model (Gusy et al., 2016; Jagodics & Szabd, 2022; Lesener et
al., 2020; Martin & Collie, 2022), well-being stems from the relationship between
the study demands and study resources (Bakker & Mostert, 2024). These resources
(which relate to both the learning process and university resources) include, for
example, professors’ expertise and support, allowing students autonomy, the op-
portunity to explore new and interesting topics, receiving constructive feedback,
peer support, good infrastructure and organization of the educational process,
and the integration of the academic community with the associated sense of be-
longing. According to the SD—R framework, the desired social climate can there-
fore be understood as a set of academic and social resources that counteract the
negative consequences of the high demands of higher education, promote higher
educational outcomes, and support students in their development and the
achievement of their academic goals.

It has been found that a positive academic environment at a university
strengthens students’ self-esteem and positive self-concept, motivates them to
evaluate their own achievements, and helps them recognize the developmental
potential of educational challenges (Reyes Pifiuelas et al., 2018). Research find-
ings indicate that it also enhances one’s understanding of student development,
motivation, and phenomena such as persistence or dropout rates, while serving
as a useful tool for evaluating the quality of educational environments (Joe et
al., 2017). This is a key factor related to the effectiveness of the education and
upbringing process (Pytka, 2016). It has been proven that a negative academic
climate is strongly associated with student burnout (Jagodics & Szabd, 2022)
and the associated student drop-out rate, which is the incidence of students
dropping out or quitting their studies before graduating (Kutsyuruba et al., 2015).
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Drop-out has become an increasingly widespread problem for the operation of
academic institutions (Kehm et al., 2019; Wiktorko et al., 2020).

Furthermore, data from the Central Statistical Office indicate that, despite
a steady increase in the number of students in Poland since the academic year
of 2020-21, the number of graduates has been constantly decreasing. Between
the academic years of 2015/16 and 2023/24, it dropped from 364,600 to 292,000
(GUS, 2025). A detailed analysis of data from the Central Statistical Office (GUS)
on the number of students attending university during the 2020/21-2023/24
academic years (GUS, 2021, 2022, 2023, 2024) indicates that by far the highest
percentage of students drop out before their second year. Of those who began
their studies in the 2020/21 academic year, 86.1% remained in their second year
of master’s degrees, 70.7% in engineer’s degrees, and 73.3% in bachelor’s de-
grees. Similar results were recorded for the academic cycle beginning in 2021 —
82.8%, 70.1%, and 72.2%, respectively. In the third year, such significant drops
were no longer observed — generally, 1-2% fewer students remained in master’s
and bachelor’s degree programs, while 6-8% fewer remained in engineering de-
gree programs.

A meta-analysis of studies on the determinants of dropping out of college
(Guzman et al., 2021) identifies four groups of factors: individual factors, related
to the student’s personality traits, life circumstances, health, motivation, and
self-regulation skills; socioeconomic factors, relating to the student’s socioeco-
nomic status and their environment; academic factors, resulting from prior edu-
cational experiences and existing competencies; and institutional factors, encom-
passing the characteristics of the institution, including institutional policies, the
financial aid system, teaching resources, the quality of relationships with lectur-
ers, and academic support.

In the context of Poland, the main factors contributing to student drop-out
include individual factors — such as a lack of interest in the field of study, per-
sonal problems, or family and work obligations — as well as institutional factors
related, among other things, to the curriculum, the organization of studies,
costs, infrastructure, and the quality of communication at the university. It is
emphasized that drop-out is typically influenced by multiple factors (Behr et al.,
2021; Wiktorko et al., 2020).

Identifying the institutional risk factors behind this phenomenon offers an
opportunity to reduce the drop-out rate among students. There are few tools
available in Polish for evaluating university performance; those that do exist
are often overly complex or poorly adapted to the current model of higher edu-
cation in Poland. In the post-pandemic environment, students are increasingly
facing high living costs and an inability to meet their accommodation needs,
which forces them to take on employment at the expense of their health and
commitment to their studies (Kurowska et al., 2024). Research shows that 80%
of students in Poland are engaged in occupational activity (Hauschildt et al.,
2021).

The study aimed to develop a short, culturally adapted version of the
USCQS scale for measuring the social climate of a university, as well as to con-
duct a preliminary assessment of its psychometric properties.
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Method
Respondents and Research Procedure

The analyses presented here were conducted during the initial phase of a six-
year prospective cohort study titled Nationwide Epidemiological Study of Sexual
and Procreative Health in the Burden of Multimorbidity (POLARES) (project
number: 2023/ABM/03/00046/P/07), funded by the Medical Research Agency. The
POLARES project protocol calls for a prospective study of various population
groups, including sexually active students as one of four segments. During the
questionnaire development phase, a series of pilot studies was planned to test
the newly developed tools.

The pilot study, the results of which are presented in this article, was con-
ducted as an online survey (CAWI) using Google Forms in December 2024. Paxr-
ticipants were recruited using the snowball sampling method through students
at a university in southeastern Poland who were taking a course on social re-
search methodology. Each student emailed a link to the survey to five friends
(studying various academic disciplines) with a request to participate in the survey
and to share the link with five more people. The recruiters informed respondents
that participation was voluntary and that their responses would remain entirely
anonymous. The inclusion criterion for the study was being at least 18 years old.
A total of 500 responses were collected.

Table 1 presents the characteristics of the study sample. A total of 500 peo-
ple participated in the study. Women constituted the majority of respondents
(77.0%), while men accounted for 21.0% of the sample. The largest group of par-
ticipants were undergraduate students, with second-year students representing
the largest percentage—30.6%. The vast majority of respondents were attending
full-time study programs (83.6%), while a smaller proportion were participating
in part-time study programs (15.0%).

Measurement Tool

As part of the POLARES project, the use of a range of measurement tools
available both in Poland and abroad is planned. These tools are being adapted
or developed specifically for the purposes of this study. To minimize the time
needed to complete the questionnaires, short and standardised scales are pre-
ferred. One of the tools developed by the research team as part of the POLARES
project is the USCQS scale. The items comprising the scale were formulated based
on a review of the literature. The list of items was analysed, modified, and re-
duced by the POLARES project team, which included experts representing vari-
ous fields relevant to the evaluation of the items’ content: sexology, medicine,
psychology, education, and public health. Subsequently, consultations were con-
ducted with two focus groups of education students who had completed a course
in social research methodology. The consultations focused on the relative impor-
tance of individual statements in the questionnaire, their completeness as a set,
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Table 1

Sample Characteristics

Variable N %
Gender
Female 385 77.0%
Male 105 21.0%
Other 8 1.6%
Not specified 2 0.4%
Bachelor’s Degree Program
1st year 73 14.6%
2nd year 153 30.6%
3rd year 59 11.8%
4th year 3 0.6%
Various years 5 1.0%
Not specified 207 41.4%
Master’s Degree Programs
1st year 37 7.4%
2nd year 17 3.4%
3rd year 4 0.8%
4th year 3 0.6%
5th year 3 0.6%
6th year 1 0.2%
Various years 2 0.4%
Not specified 433 86.6%
Integrated Master’s Programs
1st year 25 5.0%
2nd year 54 10.8%
3rd year 33 6.6%
4th year 14 2.8%
5th year 26 5.2%
6th year 1 0.2%
Various years 1 0.2%
Not specified 346 69.2%
Mode of study program
Full-time 418 83.6%
Part-time 75 15.0%
Various modes 6 1.2%
Not specified 1 0.2%
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the accuracy of the wording, and the clarity and comprehensibility of the statements.
Respondents provided their answers using a five-point Likert scale: 1 — Strongly
disagree, 2 — Disagree, 3 — Neither agree nor disagree, 4 — Agree, 5 — Strongly agree.
In the next stage, a short index with satisfactory psychometric properties was
selected from a larger set of items.

Data Analyses

As part of the assessment of the scale’s psychometric properties, the distri-
butions of individual items were characterized by calculating the mean, stan-
dard deviation, skewness, kurtosis, and floor and ceiling effects. The internal
consistency of the scale was assessed using Cronbach’s alpha. To assess the rela-
tionships between items, a correlation analysis was conducted. The factor struc-
ture was verified using Principal Component Analysis (PCA). The adequacy of
the data was assessed using Bartlett’s sphericity test and the Kaiser-Meyer-
Olkin (KMO) index. Additionally, an analysis of a shortened, 7-item version of
the scale was conducted. For this version, the total score was calculated, and its
distribution was presented in a histogram with a normal curve. Statistical analy-
ses were performed using IBM SPSS Statistics for Windows, version 29.0.

Results

The structure of the 7-item scale is presented in Appendix A, and the com-
plete list of items is provided in Appendix B. Table 2 presents descriptive statis-
tics for each item of the shortened USCQS scale, including means, standard devi-
ations, skewness, kurtosis, and floor and ceiling effects. The mean values ranged
from 2.94 to 3.71. The skewness and kurtosis values did not indicate significant
deviations from a normal distribution. Floor effects ranged from 6.8% to 11.4%,
while ceiling effects ranged from 8.4% to 26.8%, indicating no excessive concen-
tration of responses at the extremes of the scale. It should be noted, however,
that for two items (items 5 and 8), the ceiling effect values exceeded the recom-
mended threshold of 15%, which may indicate limited sensitivity of these items
at the upper end of the scale (Terwee et al., 2007a).

Comparison of Inter-Iltem Correlations

A comparison of the correlation matrices for the full, 14-item version of the
scale and the 7-item abbreviated version showed that the abbreviated version
has superior psychometric properties. For the 14-item scale (Table 3), all corre-
lations were positive and statistically significant, however, their range was quite
wide (r = .37-.70). The shortened version, including 7 items (Table 4), showed
more consistent correlation coefficients (r = .46—.67).
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Table 2

Descriptive statistics and floor and ceiling effects for individual items

Item N M SD Skewness Kurtosis Floor effect Ceiling effect
1 499 331 1.04 -0.57 —-0.30 6.8% 8.4%
3 497 3.23 1.13 -0.42 -0.61 9.6% 10.6%
5 494 3.71 1.16 —-0.99 0.23 8.2% 24.2%
6 498 294 1.16 —0.08 —0.86 11.0% 9.8%
8 496 3.59 1.28 -0.73 —0.54 10.4% 26.8%
9 494  3.33 1.22 -0.53 -0.71 11.4% 14.8%
12 498 3.14 1.14 -0.33 -0.63 11.0% 9.8%

N — number of valid responses; M — mean; SD — standard deviation; Floor effect = % of respondents
selecting the lowest response category; Ceiling effect = % of respondents selecting the highest re-
sponse category.

Table 3
Correlation Among the Scores for All 14 Items

Item Correlation range (r) Mean inter-item correlation
1 49 — .67 .59
2 41— .65 .53
3 43— .67 .56
4 42 -.70 .57
5 .43 -.70 .58
6 43 - .58 .52
7 45— .65 .55
8 .37-.58 .50
9 49 — .67 .57
10 .37 .56 .45
11 .40 — .69 .55
12 .39 - .57 .51
13 .43 —.69 .56
14 .38 — .58 .49

All correlations were statistically significant at the p <.01 level (two-tailed). Mean inter-item correl-
ation = .55
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Table 4

Correlation Matrix Between Items for the Final 7-item Scale

Item 1 3 5 6 8 9 12
1 — .67 .65 .55 .52 .67 .56
3 — .60 .52 .49 .60 .55
5 — .54 .58 .56 .51
6 — .46 .56 .48
8 — .55 .54
9 — .51
12 —

All correlations were statistically significant at the p <.01 level (two-tailed). Mean inter-item correl-
ation = .55

PCA - Principal Component Analysis

The suitability of the data for factor analysis was assessed using the KMO
index and Bartlett’s sphericity test. For the full 14-item version of the scale,
a very satisfactory KMO value was obtained (KMO = .952) along with a statisti-
cally significant result for Bartlett’s test, x2 (91) = 4,121.30; p < .001, indicating
high data quality and strong correlations among the items. For the shortened,
7-item version of the scale, the results were also very favourable [KMO = 0.913;
x? (21) = 1,726.94; p < .001]. The indices for both versions confirm that the data
were suitable for factor analysis.

PCA was conducted to examine the dimensionality of the scale. For the 14-item
version, the first component had an eigenvalue of 7.82 and explained 55.83% of
the total variance in the unrotated solution, while all subsequent components
had eigenvalues below 1. This result supports a unidimensional structure of the
scale. In the 7-item version, the first component had an eigenvalue of 4.32, ex-
plaining 61.78% of the total variance in the unrotated solution. All items showed
strong correlations with the extracted component (> .74), supports a predomi-
nantly unidimensional structure. These results indicate that the shorter version
of the scale retains its unidimensional structure while maintaining strong psy-
chometric properties (Table 5).

Cronbach’s alpha

Cronbach’s alpha reliability coefficient for the full, 14-item version of the
scale was .94 — while for the shortened, 7-item version of the scale, a =.90. Thus,
the shortened version retained high internal consistency despite the reduction
in the number of items. The very high alpha coefficient obtained for the 14-item
version may suggest some degree of item redundancy.
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Table 5
Comparison of PCA Factor Loadings for the 14-Item and 7-Item Versions of the Scale
Item Factor loading (14-item) Factor loading (7-item)
1 .82 .84
2 .75 —
3 NE) .81
4 Ny —
5 .78 .81
6 73 .74
7 .76 —
8 71 .74
9 NE) .81
10 .64 —
11 .72 —
12 .72 .75
13 7 —
14 .67 —

Extraction method: principal component analysis (PCA). Rotation: not applied. In both versions,
a single component was identified.

Figure 1
Distribution of QOuverall Scores on the 7-Item USCQS Scale
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Summary Results

For the 7-item version of the scale, a total score was calculated to serve as
an indicator of the perceived academic climate. This score was the sum of the re-
sponses to all items — higher scores indicated a more positive academic climate.
Possible scores ranged from 7 to 35. In the sample (IV = 490), the mean overall
score was M = 23.31 (SD = 6.35), the median was 25, and the observed range was
between 7 and 35. The distribution of scores was close to normal, with moder-
ate negative skewness (skewness = —0.73) and slightly positive kurtosis (kurto-
sis = 0.32). Most respondents scored in the moderate-to-high range, indicating
a generally positive assessment of the academic climate. Figure 1 shows the dis-
tribution of overall scores with a superimposed normal curve.

Discussion

Contemporary research on student performance emphasizes the importance
of the social climate at universities as a factor that influences both well-being
and the reduction of the risk of dropping out (Berhanu & Sewagegn, 2024; Kon-
stantinidis, 2024). However, measuring this construct requires tools that are ac-
curate, reliable, and adapted to today’s educational contexts.

The available tools for assessing university performance focus on several
overlapping aspects: academic satisfaction, academic burnout, the university’s
social climate, student integration, and students’ experiences within the cam-
pus. Nonetheless, they refer to various theoretical concepts, for example School
Classroom Social Climate Scale (ECSA-U) (Rostan Sanchez et al., 2017) refer-
ences and expands upon Moos’s classic theory of social climate (Moos, 1975, 1994).
The authors identify the following three fundamental components of a univer-
sity’s social climate: student-student relationships, faculty dynamics, and profes-
sor-student relationships; as well as community standards, a sense of belonging,
and the social atmosphere. The tool Areas of Academic Life Scale (Chirkowska-
Smolak et al., 2023) is based on the concept of burnout (Leiter & Maslach, 2003),
whereas Academic Life Satisfaction Scale (ALSS) (Nogueira, 2019) refers to
the Multidimensional Model of Adjustment of Youth to the University Context
(MMAU) (Soares et al., 2012). The Lesener team’s research, in the section on
academic resources, is based on the concept of Study Demands—Resources (SD—R)
(Bakker & Demerouti, 2007). Some tools, such as the ECSA-ESO climate scale,
draw on a variety of concepts that allow for a broad definition of social climate
(Pérez et al., 2010) and highlight the complexity of the construct in question.

The research tools cover both individual factors — related to students’ re-
sources and deficits—and institutional factors concerning the functioning of the
university. Their main drawbacks are their extensive nature, the excessive de-
tail of the items, and the fact that they are based on a model of studying that is
outdated in the Polish context — one understood as focused exclusively on the
role of a student spending most of their time on campus.



12 MARIA tUKASZEK, ALICJA KOZAKIEWICZ, JOANNA MAZUR

The available scales vary significantly in terms of scope and level of detail.
The most comprehensive tools include Social Climate Environment Scale by
Moos (Moos, 1975, 1994) comprising 90-96 items across nine subscales and de-
signed to provide a multidimensional assessment of the institutional climate,
and Questiondrio de Vivéncias Académicas (QVA—r) (Almeida et al., 2002), which,
after being reduced from 170 items, now contains 60 items covering five areas
of academic adaptation. Similarly, College Student Satisfaction Questionnaire
(CSSQ) (Betz et al., 1970) 6-dimensional scale consists of 92 items. The tools for
measuring student satisfaction are particularly extensive; for example, Satisfac-
tion with Academic Experience Scale (Santos et al., 2013; Schleich et al., 2006)
contains 35 items related to satisfaction with classes, opportunities for develop-
ment, and the institution’s operations. Another tool for measuring student satis-
faction Escala de Satisfagdo com a Experiéncia Académica (ESEA) (Schleich et al.,
2006), based on the earlier QVA-r questionnaire (Almeida et al., 2002), contains
40 items across five conceptual dimensions: personal, interpersonal, professional,
academic, and institutional.

The Areas of Academic Life Scale (Chirkowska-Smolak et al., 2023), in-
cludes 25 items across six areas related to educational quality, administration,
and academic relations, while the College Student Survey (HERI, 2025) includes
27 items across five areas.

In the literature, there is a growing tendency to reduce the length of the
original social climate assessment instruments. For example, the ECSA-ESO
climate scale developed by Pérez, Ramos, and Lépez (Pérez et al., 2010) con-
tained 41 items that assessed nine aspects: Interest/Respect/Anxiety, Satisfac-
tion/Expectations, Relationships, Competitiveness/Popularity, Communication,
Cooperation/Democracy, Norms/Discipline, Group Cohesion, and Group Orga-
nization as a result of the adaptation, it was reduced by half. New scales were
developed, such as the ECSA-U, which contains 22 items across 3 factors: peer
relationships, professor—student relationships, and adherence to rules and a sense
of belonging (Munizaga Mellado et al., 2018) or its further adaptation, the ECSA-
UCL, which contains 24 items, also organized into 3 factors (Leén et al., 2024).

Rostan et al. adapted the ECSA-ESO to improve its alignment with univer-
sity settings. As a result of the adaptation and validation process, School Class-
room Social Climate Scale (ECSA-U) identified three distinct CSCS-U factors
across 22 items in a university setting: (1) student relationships, (2) faculty per-
formance and professor—student relationships, and (3) adherence to norms and
a sense of belonging (Rostan Sanchez et al., 2017).

Among the most concise tools is Academic Life Satisfaction Scale (ALSS)
(Nogueira, 2019), consisting of 8 items across two factors: personal satisfaction
and satisfaction with the academic environment.

The above analysis of available tools points to the need to develop a concise,
contemporary tool adjusted to the realities of Polish universities, one that will
enable the assessment of key institutional aspects of the university’s social cli-
mate from the students’ perspective. It was assumed that such a measurement
should be as concise as possible to ensure its usefulness in population-based
studies and to allow for the formulation of recommendations aimed at reducing
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the risk of student drop-out. Based on the literature review, a short scale for as-
sessing the quality of the university social climate, the USCQS, has been developed.

The results confirm that both the full and the abbreviated versions of the
scale exhibit very satisfactory psychometric properties; however, the 7-item ver-
sion demonstrates a more favourable psychometric profile. High Cronbach’s al-
pha coefficients in both versions of the scale indicate high internal consistency,
although an a value above .90 in the full scale suggests potential content redun-
dancy (Tavakol & Dennick, 2011). Reducing the number of items made it possi-
ble to maintain high reliability while eliminating redundant content.

An analysis of the correlations between items provided additional evidence
supporting the superiority of the short form. In this version, the correlation val-
ues were more consistent, and the mean inter-item correlation coefficient fell
within the optimal range (DeVellis, 2017). The PCA results also clearly indicate
that the USCQS scale measures a single construct — in both the 14-item and 7-item
versions, a single component with a high eigenvalue was identified, explaining
55.83% and 61.78% of the variance, respectively, in the unrotated solution.

The item analysis highlighted moderate floor and ceiling effects, indicating
satisfactory scale sensitivity, although in two items the ceiling effect exceeded
the recommended values (Terwee et al., 2007b). This may indicate that, in areas
related to interpersonal relationships and support from the academic commu-
nity, respondents are more inclined to give positive assessments, a factor that
should be considered in further stages of work on the tool.

The results should also be interpreted in the context of previous studies in-
dicating that both student engagement and burnout are significant predictors of
academic achievement and the intention to drop out of university, with burnout
undermining the positive effect of engagement (Maréco et al., 2020). This under-
scores the importance of institutional factors — such as relationships, support,
and the organization of education — that can foster engagement while also pre-
venting burnout. Furthermore, it is noted that the first semesters of university
require means of support to help students adjust, including such measures as
orientation programs, workshops on study organization, and strategies for man-
aging academic workload (Behr et al., 2021). In this context, the USCQS can
serve as a useful tool for identifying areas of the academic environment that are
important for students’ well-being and limiting the risk of drop-out.

Limitations and Directions for Further Research

The analyses used in this study allowed for a preliminary assessment of the
scale’s properties and an appropriate reduction in the number of items. The short-
ened, 7-item version of the USCQS is characterized by high reliability and a con-
sistent structure, while limiting redundancy in content. However, this study has
certain limitations. First and foremost, the sample was collected using the snow-
ball sampling method, and this recruitment method means that the group of
participants is not fully representative and may reflect the specific characteris-
tics of the environment of those inviting others to participate (Pasikowski, 2024).
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The sample was heavily female dominated (77% women), which reflects the spe-
cific nature of certain fields of study but may also limit the possibility of general-
1zing the results to the student population in Poland. At the same time, it 1s worth
noting that the overrepresentation of women in student studies is a phenomenon
also observed in OECD analyses (OECD, 2025). Another limitation is that the pi-
lot study was cross-sectional in nature, which precludes the analysis of changes
over time and the assessment of test—retest stability. This study provides a foun-
dation for further validation work, including an analysis of external validity and
potential differences among subgroups. In the future stages of the project, it is
planned to conduct studies on more demographically diverse samples and to con-
duct CFA analyses, which will allow for a comprehensive assessment of the scale’s
properties. Furthermore, the planned inclusion of the USCQS scale in studies of col-
lege students as part of the POLARES project will enable the assessment of long-
term changes in the perception of the college climate and an examination of to
what extent this climate is associated with indicators of mental health and the en-
gagement in risky behaviours within this group, including analyses aimed at as-
sessing external validity by examining the correlations between the scale’s scores
and the level of social support and mental well-being among students.

Conclusion

A pilot study showed that the abbreviated, 7-item version of the USCQS is
a tool of high psychometric quality, allowing for a reliable and concise measure-
ment of the social climate at a university. This tool can be helpful not only in as-
sessing the quality of the academic environment but also in identifying areas that
may be important for students’ well-being and their retention in the academic pro-
gram. Thus, the USCQS can provide valuable support to higher education institu-
tions in designing initiatives aimed at improving the social climate and respond-
ing early to risk factors, such as a diminished sense of support or an increasing
academic workload. The results obtained confirm the tool’s potential for both re-
search and practical applications.

Declarations

Declaration of conflict of interest

The Authors declare that none of the Authors has a potential conflict of interest
regarding the research, authorship, or publication of this article. The Authors have
no material financial or nonfinancial interests that require disclosure, nor do they
have any competing interests related to the content of the article. The Authors
also confirm that they are not affiliated with or involved in the activities of any or-
ganization or entity that might have a financial or non-financial interest in the
subject matter or materials discussed in this manuscript.



UNIVERSITY SOCIAL CLIMATE QUALITY SCALE (USCQS)... 15

Entities that contributed to the publication and their contribution
Not applicable

Ethical approval
This study was approved by the Ethics Committee (number and name of the insti-
tution): 345/2024, University of Warsaw

Data availability statement

The data are not available in the repository and are not accessible upon request
from other researchers: The data contain sensitive information about the parti-
cipants. The consent given by the study participants did not cover the public re-
lease or transfer of the data to other researchers.

Financing statement
Not applicable

Statements and declarations regarding the use of Al

In preparing this article, the Authors used artificial intelligence-based tools to
make stylistic and editorial corrections throughout the text. All changes suggested
by the artificial intelligence tool were carefully reviewed by the Authors. The Au-
thors bear full responsibility for the final content of the manuscript.

Declaration of authors’ contributions to the manuscript

Maria Lukaszek: Conceptualization, Data Management, Research, Project Manage-
ment, Resources, Writing — First Draft, Writing — Review and Editing.

Alicja Kozakiewicz: Conceptualization, Data Management, Formal Analysis, Research,
Methodology, Visualization, Writing — First Draft, Writing — Review and Editing.
Joanna Mazur: Conceptualization, Data Management, Formal Analysis, Research,
Methodology, Supervision, Validation, Visualization, Writing — First Draft, Writing —
Review and Editing.

References

Almeida, L. S., Soares, A. P. C., & Ferreira, J. A. (2002). Questionario de Vivéncias Aca-
démicas (QVA-r): Avaliagao do ajustamento dos estudantes universitarios [Questio-
nario de Vivéncias Académicas (QVA-r): Assessment of the adjustment of university
students]. Avaliagdo Psicoldgica, 1(2), 81-93.

Bakker, A. B., & Demerouti, E. (2007). The Job Demands-Resources model: State of the
art. Journal of Managerial Psychology, 22(3), 309—328. https://doi.org/10.1108/0268
3940710733115

Bakker, A. B., Demerouti, E., & Sanz-Vergel, A. (2023). Job Demands—Resources Theory:
Ten years later. Annual Review of Organizational Psychology and Organizational
Behavior, 10(1), 25-53. https://doi.org/10.1146/annurev-orgpsych-120920-053933


https://doi.org/10.1108/02683940710733115
https://doi.org/10.1108/02683940710733115
https://doi.org/10.1146/annurev-orgpsych-120920-053933

16 MARIA tUKASZEK, ALICJA KOZAKIEWICZ, JOANNA MAZUR

Bakker, A. B., & Mostert, K. (2024). Study Demands—Resources Theory: Understanding
student well-being in higher education. Educational Psychology Review, 36(4), Arti-
cle 92. https://doi.org/10.1007/s10648-024-09940-8

Behr, A., Giese, M., Teguim Kamdjou, H. D., & Theune, K. (2021). Motives for dropping
out from higher education—An analysis of bachelor’s degree students in Germany.
European Journal of Education, 56(2), 325—343. https://doi.org/10.1111/ejed.12433

Berhanu, K. Z., & Sewagegn, A. A. (2024). The role of perceived campus climate in stu-
dents’ academic achievements as mediated by students’ engagement in higher educa-
tion institutions. Cogent Education, 11(1), Article 2377839. https://doi.org/10.1080/
2331186X.2024.2377839

Betz, E. L., Klingensmith, J. E., & Menne, J. W. (1970). The measurement and analysis
of college student satisfaction. Measurement and Evaluation in Guidance, 3(2), 110—
118. https://doi.org/10.1080/00256307.1970.12022448

Chirkowska-Smolak, T., Piorunek, M., & Garbacik, Z. (2023). Construction and valida-
tion of the Areas of Academic Life Scale to measure organizational risk factors for
student burnout. International Journal of Occupational Medicine and Environmen-
tal Health, 36(6), 798-811. https://doi.org/10.13075/ijomeh.1896.02173

Demerouti, E., Bakker, A. B., Nachreiner, F., & Schaufeli, W. B. (2001). The job de-
mands-resources model of burnout. Journal of Applied Psychology, 86(3), 499-512.
https://doi.org/10.1037/0021-9010.86.3.499

DeVellis, R. F. (2017). Scale development: Theory and applications (4th ed.). SAGE.

GOV. (2025). Dyplom w zasiegu reki. Blisko 70 uczelni zmierzy sie z drop-outem
[A diploma within reach: Nearly 70 universities take on the challenge of student drop-
out]. https://www.gov.pl/web/ncbr/dyplom-w-zasiegu-reki-blisko-70-uczelni-zmierzy-sie-z

GUS. (2021). Szkolnictwo wyzsze i jego finanse w 2020 roku [Higher education and its fi-
nance in 2020). https://stat.gov.pl/obszary-tematyczne/edukacja/edukacja/szkolnictwo-
wyzsze-i-jego-finanse-w-2020-roku,2,17.html

GUS. (2022). Szkolnictwo wyzsze i jego finanse w 2021 roku [Higher education and its fi-
nance in 2021). https://stat.gov.pl/obszary-tematyczne/edukacja/edukacja/szkolnictwo-
wyzsze-i-jego-finanse-w-2021-roku,2,18. html

GUS. (2023). Szkolnictwo wyzsze i jego finanse w 2022 roku [Higher education and its fi-
nance in 2022). https://stat.gov.pl/obszary-tematyczne/edukacja/edukacja/szkolnictwo-
wyzsze-i-jego-finanse-w-2022-roku,2,19.html

GUS. (2024). Szkolnictwo wyzsze i jego finanse w 2023 roku [Higher education and its fi-
nance in 2023). https://stat.gov.pl/obszary-tematyczne/edukacja/edukacja/szkolnictwo-
wyzsze-i-jego-finanse-w-2023-roku,2,20.html

GUS. (2025, June 16). Szkolnictwo wyzsze w roku akademickim 2024/2025 [Higher edu-
cation in the 2024/2025 academic year]. https://stat.gov.pl/obszary-tematyczne/
edukacja/edukacja/szkolnictwo-wyzsze-w-roku-akademickim-20242025,8,11.html

Gusy, B., Worfel, F., & Lohmann, K. (2016). Erschopfung und Engagement im Studium:
Eine Anwendung des Job Demands-Resources Modells [Exhaustion and engagement in

university students: An application of the Job Demands—Resources model]. Zeitschrift
fiir Gesundheitspsychologie, 24(1), 41-53. https://doi.org/10.1026/0943-8149/a000153


https://doi.org/10.1007/s10648-024-09940-8
https://doi.org/10.1111/ejed.12433
https://doi.org/10.1080/2331186X.2024.2377839
https://doi.org/10.1080/2331186X.2024.2377839
https://doi.org/10.1080/00256307.1970.12022448
https://doi.org/10.13075/ijomeh.1896.02173
https://doi.org/10.1037/0021-9010.86.3.499
https://www.gov.pl/web/ncbr/dyplom-w-zasiegu-reki-blisko-70-uczelni-zmierzy-sie-z
https://stat.gov.pl/obszary-tematyczne/edukacja/edukacja/szkolnictwo-wyzsze-i-jego-finanse-w-2020-roku,2,17.html
https://stat.gov.pl/obszary-tematyczne/edukacja/edukacja/szkolnictwo-wyzsze-i-jego-finanse-w-2020-roku,2,17.html
https://stat.gov.pl/obszary-tematyczne/edukacja/edukacja/szkolnictwo-wyzsze-i-jego-finanse-w-2021-roku,2,18.html
https://stat.gov.pl/obszary-tematyczne/edukacja/edukacja/szkolnictwo-wyzsze-i-jego-finanse-w-2021-roku,2,18.html
https://stat.gov.pl/obszary-tematyczne/edukacja/edukacja/szkolnictwo-wyzsze-i-jego-finanse-w-2022-roku,2,19.html
https://stat.gov.pl/obszary-tematyczne/edukacja/edukacja/szkolnictwo-wyzsze-i-jego-finanse-w-2022-roku,2,19.html
https://stat.gov.pl/obszary-tematyczne/edukacja/edukacja/szkolnictwo-wyzsze-i-jego-finanse-w-2023-roku,2,20.html
https://stat.gov.pl/obszary-tematyczne/edukacja/edukacja/szkolnictwo-wyzsze-i-jego-finanse-w-2023-roku,2,20.html
https://stat.gov.pl/obszary-tematyczne/edukacja/edukacja/szkolnictwo-wyzsze-w-roku-akademickim-20242025,8,11.html
https://stat.gov.pl/obszary-tematyczne/edukacja/edukacja/szkolnictwo-wyzsze-w-roku-akademickim-20242025,8,11.html
https://doi.org/10.1026/0943-8149/a000153

UNIVERSITY SOCIAL CLIMATE QUALITY SCALE (USCQS)... 17

Guzman, A., Barragdn, S., & Cala Vitery, F. (2021). Dropout in rural higher education:
A systematic review. Frontiers in Education, 6, Article 727833. https://doi.org/10.3389/
feduc.2021.727833

Hauschildt, K., Gwosc, C., Schirmer, H., & Wartenbergh-Cras, F. (2021). Social and Eco-
nomic Conditions of Student Life in Europe: Eurostudent VII 2018-2021 | Synopsis
of Indicators. wbv Publikation. https://doi.org/10.3278/6001920dw

HERI. (2025). Overview of surveys. https://heri.ucla.edu/overview-of-surveys/

Jagodics, B., & Szabd, E. (2022). Student burnout in higher education: A Demand-
Resource model approach. Trends in Psychology, 31(4), 757-776. https://doi.org/10.
1007/s43076-021-00137-4

Joe, H.-K., Hiver, P., & Al-Hoorie, A. H. (2017). Classroom social climate, self-determined
motivation, willingness to communicate, and achievement: A study of structural re-
lationships in instructed second language settings. Learning and Individual Differ-
ences, 53, 133—144. https://doi.org/10.1016/j.1indif.2016.11.005

Kehm, B. M., Larsen, M. R., & Sommersel, H. B. (2019). Student dropout from universi-
ties in Europe: A review of empirical literature. Hungarian Educational Research
Journal, 9(2), 147-164. https://doi.org/10.1556/063.9.2019.1.18

Konstantinidis, A. (2024). An integrative review of the literature on factors influencing
student well-being in the learning environment. International Journal of Educa-
tional Research Open, 7, Article 100384. https://doi.org/10.1016/j.1jedro.2024.100384

Kurowska, Z., Socha, J., & Gabryszewska, K. (2024). How housing problems affect stu-
dents: Analysis of in-depth interviews with Polish student occupation strike partici-
pants. Society Register, 8(3), 7-36. https://doi.org/10.14746/sr.2024.8.3.01

Kutsyuruba, B., Klinger, D. A., & Hussain, A. (2015). Relationships among school cli-
mate, school safety, and student achievement and well-being: A review of the litera-
ture. Review of Education, 3(2), 103—135. https://doi.org/10.1002/rev3.3043

Leiter, M. P., & Maslach, C. (2003). Areas of worklife: A structured approach to organiza-
tional predictors of job burnout. In P. L. Parrewe & D. C. Ganster (Eds.), Emotional
and physiological processes and positive intervention strategies (Vol. 3, pp. 91-134).
Emerald Group Publishing Limited. https://doi.org/10.1016/S1479-3555(03)03003-8

Leoén, C., Bravo-Sanzana, M., & Teran-Mendoza, O. (2024). Psychometric properties of
Social Climate in the Classroom Scale for university students in Chile. Behavioral
Sciences, 14(11), Article 1057. https://doi.org/10.3390/bs14111057

Lesener, T., Pleiss, L. S., Gusy, B., & Wolter, C. (2020). The Study Demands-Resources
framework: An empirical introduction. International Journal of Environmental Re-
search and Public Health, 17(14), Article 5183. https://doi.org/10.3390/ijerph17145183

Maroco, J., Assungio, H., Harju-Luukkainen, H., Lin, S.-W., Sit, P.-S., Cheung, K., Ma-
loa, B., Ilic, I. S., Smith, T. J., & Campos, J. A. D. B. (2020). Predictors of academic effi-
cacy and dropout intention in university students: Can engagement suppress burnout?
PLOS ONE, 15(10), Article e0239816. https://doi.org/10.1371/journal.pone.0239816

Martin, A. J., & Collie, R. J. (2022). The Academic and Cultural Demands-Resources
(ACD-R) framework. In A. Holliman & K. Sheehy (Eds.), Overcoming adversity in
education (pp. 249-261). Routledge. https://doi.org/10.4324/9781003180029-22


https://doi.org/10.3389/feduc.2021.727833
https://doi.org/10.3389/feduc.2021.727833
https://doi.org/10.3278/6001920dw
https://heri.ucla.edu/overview-of-surveys/
https://doi.org/10.1007/s43076-021-00137-4
https://doi.org/10.1007/s43076-021-00137-4
https://doi.org/10.1016/j.lindif.2016.11.005
https://doi.org/10.1556/063.9.2019.1.18
https://doi.org/10.1016/j.ijedro.2024.100384
https://doi.org/10.14746/sr.2024.8.3.01
https://doi.org/10.1002/rev3.3043
https://doi.org/10.1016/S1479-3555(03)03003-8
https://doi.org/10.3390/bs14111057
https://doi.org/10.3390/ijerph17145183
https://doi.org/10.1371/journal.pone.0239816
https://doi.org/10.4324/9781003180029-22

18 MARIA tUKASZEK, ALICJA KOZAKIEWICZ, JOANNA MAZUR

Moos, R. H. (1975). Evaluating correctional and community settings. Wiley.
Moos, R. H. (1994). The social climate scales: A user’s guide. Consulting Psychologists Press.

Munizaga Mellado, F. R., Cifuentes Orellana, M. B., & Beltran Gabrie, A. J. (2018). Re-
tencién y Abandono Estudiantil en la Educacién Superior Universitaria en América
Latina y el Caribe: Una Revisién Sistematica [Student retention and dropout in higher
education in Latin America and the Caribbean: A systematic review]. Education Pol-
icy Analysis Archives, 26, Article 61. https://doi.org/10.14507/epaa.26.3348

Nogueira, M. J. C. (2019). Development and psychometric study of the Academic Life
Satisfaction Scale (ALSS) in a higher education students sample. Nursing & Health-
care International Journal, 3(2), Article 000183. https://doi.org/10.23880/NHIJ-16
000183

OECD. (2025). Gender equality in a changing world: Taking stock and moving forward.
OECD Publishing. https://doi.org/10.1787/e808086f-en

Pasikowski, S. (2024). Snowball sampling and its non-trivial nature. Przeglad Badarn
Edukacyjnych, 2(43), 105—-120. https://doi.org/10.12775/PBE.2023.030

Pérez, A., Ramos, G., & Lopez, E. (2010). Clima social aula: Percepcién diferenciada de los
alumnos de educacién secundaria obligatoria. Cultura y Educacion, 22(3), 259-281.
https://doi.org/10.1174/113564010804932184

Pytka, L. (2000). Pedagogika resocjalizacyjna: Wybrane zagadnienia teoretyczne, diagno-
styczne i metodyczne [Resocialization pedagogy: Selected theoretical, diagnostic, and
methodological issues] (4th rev. and expanded ed.). Akademia Pedagogiki Specjalnej
im. Marii Grzegorzewskiej.

Pytka, L. (2016). Pedagogika resocjalizacyjna: Wybrane zagadnienia teoretyczne, diagno-
styczne i metodyczne [Resocialization pedagogy: Selected theoretical, diagnostic, and
methodological issues]. Wydawnictwo Akademii Pedagogiki Specjalne;.

Rania, N., Siri, A., Bagnasco, A., Aleo, G., & Sasso, L. (2014). Academic climate, well-being
and academic performance in a university degree course. Journal of Nursing Man-
agement, 22(6), 751-760. https://doi.org/10.1111/j.1365-2834.2012.01471.x

Reyes Pinuelas, E. P., Gonzalez Machado, E. C., & Be Ramirez, P. A. (2018). Evaluar la
practica docente a partir de los comentarios de estudiantes universitarios [Evaluate
the teaching practice based on the comments of university students]. Revista Iberoa-
mericana de Educacion, 76(2), 117-134. https://doi.org/10.35362/rie7623096

Rostan Sanchez, C., Canabate Ortiz, D., Gonzalez Carrasco, M., Albertin Carbo, P., & Pé-
rez Burriel, M. (2017). A tool for assessing social climate in university classrooms.
Electronic Journal of Research in Education Psychology, 13(36), 387—408. https://doi.
org/10.14204/ejrep.36.14075

Santos, A. A. A. D., Polydoro, S. A. J., Scortegagna, S. A., & Linden, M. S. S. (2013). Inte-
gracdo ao ensino superior e satisfacdo académica em universitarios [Integration to
higher education and academic satisfaction in undergraduates]. Psicologia: Ciéncia
e Profissdo, 33(4), 780-793. https://doi.org/10.1590/S1414-98932013000400002

Schleich, A. L. R. S., Polydoro, S. A. J., & dos Santos, A. A. A. (2006). Scale of satisfaction

with the academic experience of students of higher education. Avaliagdo Psicolégica,
5(1), 11-20.


https://doi.org/10.14507/epaa.26.3348
https://doi.org/10.23880/NHIJ-16000183
https://doi.org/10.23880/NHIJ-16000183
https://doi.org/10.1787/e808086f-en
https://doi.org/10.12775/PBE.2023.030
https://doi.org/10.1174/113564010804932184
https://doi.org/10.1111/j.1365-2834.2012.01471.x
https://doi.org/10.35362/rie7623096
https://doi.org/10.14204/ejrep.36.14075
https://doi.org/10.14204/ejrep.36.14075
https://doi.org/10.1590/S1414-98932013000400002

UNIVERSITY SOCIAL CLIMATE QUALITY SCALE (USCQS)... 19

Soares, A. P., Almeida, L. S., Diniz, A. M., & Guisande, M. A. (2012). Modelo Multidimen-
sional de Ajustamento de jovens ao contexto Universitario (MMAU): Estudo com es-
tudantes de ciéncias e tecnologias versus ciéncias sociais e humanas. Andlise Psico-
logica, 24(1), 15—-27. https://doi.org/10.14417/ap.150

Tavakol, M., & Dennick, R. (2011). Making sense of Cronbach’s alpha. International
Journal of Medical Education, 2, 53-55. https://doi.org/10.5116/ijme.4dfb.8dfd

Terwee, C. B., Bot, S. D. M., De Boer, M. R., Van Der Windt, D. A. W. M., Knol, D. L.,
Dekker, J., Bouter, L. M., & De Vet, H. C. W. (2007). Quality criteria were proposed
for measurement properties of health status questionnaires. Journal of Clinical Epi-
demiology, 60(1), 34—42. https://doi.org/10.1016/].jclinepi.2006.03.012

U.S. Department of Education, & Office of Safe and Healthy Students. (2016). Quick
guide on making school climate improvements. U.S. Department of Education, & Of-
fice of Safe and Healthy Students. https:/files.eric.ed.gov/fulltext/ED580916.pdf

Wiktorko, P., Czarnocka-Cieciura, M., Feldy, M., Lobodziniska, A., Pawlik, B., & Witkow-
ska, E. (2020). Zjawisko drop-outu na polskich uczelniach Raport opracowany na zle-
cenie Ministerstwa Nauki i Szkolnictwa Wyzszego [University dropout in Poland:
A report commissioned by the Ministry of Science and Higher Education]. O$rodek
Przetwarzania Informacji — Panstwowy Instytut Badawczy, Ministerstwo Nauki
1 Szkolnictwa Wyzszego.


https://doi.org/10.14417/ap.150
https://doi.org/10.5116/ijme.4dfb.8dfd
https://doi.org/10.1016/j.jclinepi.2006.03.012
https://files.eric.ed.gov/fulltext/ED580916.pdf

20 MARIA tUKASZEK, ALICJA KOZAKIEWICZ, JOANNA MAZUR

Appendixes

Appendix A
Scale layout

Please assess the extent to which the following statements reflect the so-
cial climate at the university or college where you are currently studying.

3. I neither
2.1 disagree agree nor 4.1 agree
disagree

Content of the 1. I strongly
statement disagree

5.1 strongly
agree

1. Courses are well
prepared and taught
in a clear and under-
standable manner.

2. The requirements
placed on students
are reasonable and
promote the develop-
ment of high profes-
sional competence.

3. The relationships

between students

and professors are O O O O O
based on mutual re-

spect.

4. Students have

a say in decisions
made by university
administrators.

5. Students in my

classes support one O O O O O
another.

6. My university

provides good learn-

ing conditions by of-

fering a well-de- O O O O O
veloped and extensive

infrastructure tailored

to students’ needs.

7. Studying is accom-
panied by healthy
academic competi-
tion.
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Appendix B
Initial USCQS scale items

Item Content of the statement
1.*  Courses are well prepared and taught in a clear and understandable manner.
2. Students are motivated to expand their knowledge and acquire new skills.
g The requirements placed on students are reasonable and promote the development of
’ high professional competence.
4. Faculty members evaluate students objectively and fairly.
5.%  Relationships between students and professors are based on mutual respect.
6.*  Students have a say in decisions made by university administrators.
7. Faculty members provide students with both academic and emotional support.
8.  Students in my classes support one another.
9 * My university provides good learning conditions by offering a well-developed and exten-
’ sive infrastructure tailored to students’ needs.
10. The university’s administrative services are well-organized and run smoothly.
11 The university facilitates the integration of the academic community during free time
’ outside of classes.
12.*  Studying is accompanied by healthy academic competition.
13 The university provides students with opportunities for active recreation and supports
’ the development of their interests.
14 The professional skills acquired during the program seem to align with the requirements

of the employment market.

* Items included in the final version of the 7-item USCQS scale.
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